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Introduction

Ecological Literacyby David Orr (1992) addresses the importanceaiftimg
ecology as an integral part of the curriculum ihads, from the very beginning of a
child’s formal education. This idea has validigpecially because our planet is
suffering from an overload of chemicals, air pabdiat loss of topsoil, and many other
“llls” that can be corrected by incorporating eapt@l literacy in all academic
systems, from grade school through college andrmkyo

However, this paper precedes Orr’s idea of clasarecology by placing the
emphasis on the home and family, as expressed éogrdmat Muslim thinker, Al-
Ghazaly (505 -1111), who lived in medieval timea/hile Al-Ghazaly, unlike Orr,
did not write a book or even a chapter on ecolqmr, se, evidence is scattered
throughout his works and books by other writergt ttemonstrates his ideas were
indeed consistent with some concepts of ecologyttrecently. For example, Smith
(1944) mentions that Al-Ghazaly writes of the bgaot green things, of running
water, of a fair face, and of beautiful colors aodnds” (p. 82).

This medieval thinker connected ecological concefis Islamic codes of
behavior, which are part of daily life. For instatite first chapter in Part Il of his
booklhya’ ‘ulum al-din(The Revival of the Religious Sciences), is cafledles of
Eating and Drinking.” It includes such topics akes for eating alone, rules at the
time of eating, rules of eating with others, andgitality. The prayers before and

after eating acknowledge the importance of foodunlives and giving thanks. we



interpret this as one aspect of “confilas explored irGrassroots Modernisray
Esteva and Prakash (1998)

TheQur’an andhadith (Prophetic sayings) are the main sources for ggidin
Muslims’ lives and manners. This paper will pres&hGhazaly’s concept of
ecological literacy through his emphasis on the IMufaith and the importance that
this faith places on home and family life. Thidlwe accomplished in three step,
each is built of the previous one:

1. The definition of education from the Islamic poaitview, which
includes ecology. (This also shows the link betwiséamic education
and Al-Ghazaly’s writings.)

2. The Role of Al-Ghazaly’s emphasis on edu-cologyhwithe family

3. The importance of edu-cology as part of “comida”.

Defining Education in an Islamic Context
The term education in Arabic meaasbiyahand does not require sitting in a

classroom and learning from books. The meanirggdatationn the Islamic context
Is learning by doing and watching parents and sthehich, foreshadows lllich’s
(1992), and other post modernists’ theories abdeschooling”. This meaning is
inherent in the termmrbiyah ta’lim, andta’dib. They are interrelated in their
concern for humans, society, and the environmeligiwin turn, are all related to

God. They represent the scope of education in |dbexttn formal and informal

! Comida, which in Spanish literally means food, inuthis context has a larger meaning to inclugegtowing,
harvesting, preparing, enjoying and sharing of fadtth those of our immediate and extended faméied friends in
community (see Prakash, 1998).



(Erfan, and Valie, 1995, p. 2). In the Arabic thotriesLisan al-Arab(2000) and
Al-gamus al-muhedR000) these three terms basically mean increagnogving,
reforming, cultivating, or purifying one’s knowleelgsuch that one is a well-balanced
person (Ibn Taymiyyah, 1994). Thus, this concapt lze applied to intellectual
knowledge, personal conduct, and spiritual growdmain, education is much more
than classroom lessons.

TheQur'an connects teaching with purifying one’s soul. AlkEdys:

It is He Who has sent

Amongst the Unlettered

A messenger from among

Themselves, to rehearse

To them His Signs,

To sanctify them, and

To instruct them in scripture

And wisdom-although

They had been, before,

In manifest error- (62: 2) (Ali, 1995, p. 1466).

The terms ta'dib, andtarbiyah have been translated from medieval to
modern times to mean “education”, which in Islamal® meant to include the idea
of a well-balanced person who is ultimately theulnation ofadab(morality). This
word, which Al-Attas (1979) refers to as “encompagshe spiritual and material life
of a [person] that instills the quality of goodnésat is sought after” is also part of
readying a child for adulthood, which in the Westerorld is called education. The
Prophet Muhammad said: “O Lord God! Thou hast nggated my creation; there
fore make good my character.” (Al-Attas, p. 1).cAding to thishadithand others,

the term education is broadened to include mohalstder to make this clear,



Prophet Muhammad summarized his educational visnehmission by saying, I
have been sent only for the purpose of perfectowggnorals” (Al-Bukhary, 1999,
No. 274, p. 126).

Morals is not only with other humans, but also witdture, Al-Ghazaly (in
Winter, 1995, p. 17) believed that “A trait of cheter, then, is a firmly established
condition [hay’a] of the soul, from which actionpeed easily without any need for
thinking or forethought.” By developing good chaeacAl-Ghazaly also believed
you were worshipping God. Perhaps we might addriélping the child develop
positive attitudes can instill these charactetdrdihus, through the parents’
nurturing the child in positive ways (also a wayf@fowing God’'s commandments),
we can consider this an informal education method, the good characteristics
become personal, daily life habits.

Berry (1992) and (Dennison, 1992) suggested thiandes are incipient acts.
Unless and until we change the attitudes that fmumbehavior, we will have little
success in preventing or halting the acts to whielobject. Thus, both Al-Ghazaly’s
medieval concept of influencing behavior througkipee attitudes and character,
and post-modernists Berry and Burke’s conceptsiangar, despite the centuries and
cultures that separate them.

Historically, philosophers and thinkers in manyfeiént civilizations have
intended to transform the way we see, think, ad,iateract; they have often
considered themselves to be mankind’s ultimate &dus (Rorty, 1998) . aha

Hussein (in Galal, 1994) has long been revereddyptan intelligentsia as a great



educational philosopher. Trhe Future of Education in Egypte devoted a whole
section of his book, explaining the role of thecteex. Galal offers Hussein’s
example of the traditional Arab-Islamic educatdnose job was to prepare and
develop the rulers’ sons to “assume the tasks wémgmnent, administration, and
leadership, instilling in them the uprightness thiely an exemplar, who must direct
and manage the affairs of the people” (p. 702usddin, like lllich, Prakash, Gandhi,
(in Prakash, 1993), stresses that the teachermudémerely fill the pupil’'s head

with knowledge,” but also needs to “train and gsae [the pupil’s] mind...to

prepare him for practical life and...to raise hiellgctual level” (p. 702).

The Role of Al-Ghazaly’s Emphasis on Edu-cology whin the Family

Al-Ghazaly states that learning and discipline begihome, before the child
enters school. His writings actually promote ecalalliteracy in the family. Using
Al-Ghazaly’s teachings as a model, parents cahtstaching ecology in their own
homes with their pre-school children. His teachiagsbased on tH@u'ran and
Prophetic sayings, with Al-Ghazaly’s contributiogiy the organization of this
information in a way that every Muslim can easihdarstand the concept of ecology
that are woven throughout his work.

From the ecologist perspective in his b&fdological Literacy Orr (1992)
talks about the importance of “the art of livingliwe a place” (p. 125). Orr
comments that education needs to be more thardaonmctivity of sitting at a desk

and learning from books. What we need is expaaklgarning that involves



interacting with nature. One of the ancient plojadses is that we can give people
fish to feed them for one day or teach those petpiish so they have a livelihood
(Freeman, 1998). By the same token, if parents thieir children food and clothing
without explaining how nature provided these thjrigese children will only be fed
and clothed for the time being. But if the pardrtech the children to grow food, or
make their clothing, they can interact with natamnel continue to survive
independently.

Like other ecologists (Orr, (1992); Berry (1997)987), Esteva and Prakash,
(1998); and (Ghandih, in Prahash 1993), Al-Ghage®®4) believed that educating
and teaching are part of the parent’s and familyfs and what the children learn
from their families, farms, friends, and environmenperhaps more important than
the classroom.

Like Armstrong, (1992), Al-Ghazaly’s (1994) “edology” within the family
reflects that of Prophet Muhammad’s teaching. Elpdd his family with the
household chores and did everything for himselfcinehis own meat, he mended
and patched his clothes, cobbled his own shoefoakdd after the goats (Malek,
1997, p. 152). Al-Ghazaly even believed that weleam from our enemies, because
we can learn how to act. Therefore, if a persairdgs trees, the child can learn not
to do so because it would harm the environmentreMpecifically, Al-Ghazaly (in
Winter, p. 53) says: “it may happen that a mamganore from an enemy and a foe
who reminds him of his faults than from a dissintinig friend who speaks highly of

him, and hides from him his fault.”



Just as Orr (1992) believes that ecology cannet $sparate subject, but rather
a concept woven throughout all classes, so, teofatt that Al-Ghazaly does not
make a separate section in any of his books ormggqer se, demonstrates that both
see ecology as a core issue in livilige universality of these concepts is that they
are not specifically religious, but rather politiead ethical ideas for saving the
planet. Although they are part of the Muslim faitiey are found in other faiths;
thus, the ecological tenets are pluriversal andoeaapplied to any family of any
background.

According to Al-Ghazaly (ihya’, translated by Ul-Karim, 1978), education is
analogous to rain and as such, may also be dedisidue

...rain which comes down pure from the sky. Tredants and leaves

drink that water through their roots. That watert assumes different

natures according to the different kinds of treed éeaves. Water

increases bitterness in a plant, which is bitted aweetness in a plant

which is sweet. The condition of education is fam{UIl-Karim, 1978,

vol. 3, p. 320).

Education in the broadest sense can be defined@sa process. Itis a
process of life — not merely a preparation forftitare. It is also a
fundamental method of social progress and reforeaw@y, 1997). In
Ecological LiteracyOrr (1992) describes how acquired knowledge (edutat
or technology), like water, assumes different redurlf this knowledge is used
to create situations that contaminate our enviraringich as a modern factory

dumping its industrial waste into a nearby rivee, will slowly destroy the

planet. On the other hand, we can also use thme &aowledge (education) to



solve the planetary problems that we have alreegted and furthermore, to
prevent additional destruction in the name of pesgr We might need to
redefine education so that it is not “the alienatd learning from living,” as
described by lllich (1992 ) im Lieu of Education.In fact, the Muslim faith
and the ecological writings of Al-Ghazaly are basgdctly on this idea of
learning through living.

In addition to using the rain analogy, Al-Ghazal9%1) makes another one by
saying that the role of an educator is like thaa édrmer. The farmer takes the
undeveloped resources (dirt, seeds, water) andiocesithem to make food. Thus
the parent/educator takes the child/student anteis®ns and puts them together to
convey knowledge and help the child to grow. As pathe process, the farmer
removes the weeds and thorns and dead leavesaton@lre the growing item. In
the same way, the parent/teacher fosters apprepnigrpersonal relationships,
corrects inaccurate ideas, and demonstrates whabtsand what is not, nurturing
the child’s good character.

Another facet of this analogy of the educator aséa is that a person is a
“tiller” (harith); what he accomplishes and achieves in his lifeasthes his tillage,
and the time of his death is his harvest, wher@ihieeap what he has sown for
himself (McCarthy, 1980) . Al-Ghazaly placed greatphasis on family life as a
positive place of learning. According to Al-Ghaz&l978), God entrusted children
into the hands of their parents, who are like #venkrs. “The heart of a child is

bright like a jewel and soft like a candle and ffieen all impressions” (vol. 3, p. 75).
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The family plays a critical role, being responsitdeteaching its children language,
customs, and religious traditions. Therefore,ghmary responsibility for children's
education and integrity falls on the shouldershefparents. In other words, the
parents will reap what they sow. And, if they remglthe child's upbringing, that is,
do not remove the weeds, they bear the burdereddithof neglect (vol. 3, p. 77), or
in farm language, reap a bad crop.

Al-Ghazaly's perspectives on family education carstodied in terms of both
theory and practice. For example, parents willlr@aerse in th@ur’an: “Save
yourselves and your families from a Fire” (66:6hidrefers to the concept that
parents must teach their children wisely so they thill not suffer from Hellfire.
Within this context, human beings are capable e tthoice between right and
wrong, growth or stagnation. The parents help thielien to make good choices
every day in order not to suffer Fire. From a pcat perspective, Al-Ghazaly
believed that children acquire personality chargsties and behavior through living
In society and interacting with the environment-Ghazaly (1978) claimed that,
“nobody can be learned unless he puts his leaintogopractice” (vol. 2, p. 71).
From both the theoretical and practical perspestilearning reflects aspects of a
society's philosophy, aims, cultures, and custoom generation to generation.

According to Dewey, education is a significant ed&tnin every society. The
family as agent socializes us, from birth to acudith, directly and indirectly. It is the
one continuous force that still strongly affectsnams on various levels: socially,

emotionally, intellectually, and even physicallccording to Al-Ghazaly (1994),
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the Muslim family, steeped in the verses of ha’an and the words of Prophet
Muhammad, is the first place of learning and catr@oseparated from Islamic
teaching.

Definition of Environment, Ecology, and Sustainabity
In order to show the link between ecology and etioican Al-Ghazaly’s

writings, some definitions are needed. Accordingé&ai Sen, (2000) in a book
calledReligions of the World and Ecolagy

Environment may be defined as that part of spacrevhuman
activities take place for the betterment of alilty creatures in a
harmonious manner. Degradation in human faith amdntrolled
interactions with the natural environment are thle §actors, which
have damaged atmospheric, lithospheric, hydrospleaxironments that
are essential parts for survival on this planet.

Ecology is defined in Webster’'s (1993)ird New International Dictionargs:

1. A branch of science concerned with the interretetiop of
organisms and their environment.

2. The totality or pattern of relations between orgars and their
environment.

3. Human ecology, [that is], a branch of sociologyt $tadies the
relationship between a human community and itsrenment;
specifically, the study of the spatial and temporal
interrelationships between men (humans) and tlceim@mic,
social, and political organization. (See also Ophli®977, p. 4)

A third definition, that of (ecological as opposedo technological)
sustainability, is also important to define. Tine Development Dictionarghiva
(1992) in the essay Resources seems to be thecomoptete, because it includes the
ecological crises our planet faces within the dedin.

The original concept (of sustainability) refersture’s capacity to
support life. Sustainability in nature implies mt@ining the integrity of

12



nature’s processes, cycles and rhythms. It invdivesecognition that

the crisis of sustainability is a crisis rootechgglecting nature’s needs

and processes and impairing nature’s capacityge again.’ In a finite,

ecologically interconnected and entropy-bound warkture’s limits

need to beespectedthey cannot beetby the whims and conveniences

of capital and market forces, no matter how clékertechnologies

summoned to their aid. (p. 217)

Using these definitions, Al-Ghazaly’s writings dag seen tinclude the study
of ecology as part of a child’s education fromHirEcological literacy mainly
describes the problems of modern or postmoderrsindlized societies, and how
education can contribute to solutions (Anderso®2)9 Also by being part of the
child’s education, if not from birth, then at leagtegrated into classroom learning
from nursery school. Thus Al-Ghazaly’s writings amilar to those of the post-
modernists.

Islamic Edu-Cology in Al-Ghazaly’s Writing

The term edu-cology is the term the researchesieated to show the
relationship between education (within the famépd ecology, which are
inextricably linked in Islam, reflected in Al-Ghdya writings. While theQur’an
and thehadithform the umbrella of Islam, Al-Ghazaly’s wordsyren the umbrella
and at the same time, explain each of the manyegisclike many raindrops on the
umbrella, more systematically. He contemplated tttvorld of nature is a mirror
reflecting the Divine God, who is both transcendard immanent. Al-Ghazaly

(1996) also wrote that the universe is our home slty is our roof, the earth is our

floor, and the stars are our lamps. The animaéstriéees, the air and all of nature are
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the tools for living and must be used wisely. ldi&idn, this thinker includes
mundane activities, saying that a sign of a leamad “is that he be not disposed to
indulgence in his food and drink, and luxury in digss, furniture and housing.
Rather, he should prefer economy in all things, latmg, thereby, the blessed
Fathers” (Al-Ghazaly in Faris, 1991, p. 173). Wik talks about balance, at times
some thinkers have criticized Al- Ghazali as naicgicing balance, because some of
his stories have very strange ideas that seem tioebepposite of the reality of
balance, for example, talking about a man who wehis grave without ever eating
salt, or another fasting for 20 days to stressrtipwrtance of hunger (Al-Ghazaly in
Winter, 1995). These stories and others led soimelacs to questions Al-Ghazaly’'s
Mystic observations.

In reviewing Al-Ghazaly’s writings there were medions that point to his
concern about the environment. For example, heteatdve need to look at the
world and how it is created, not just humans, Ied all of nature and God'’s
creatures. When we have become aware of all tmedguswds us, next we should
notice how we are influenced by everything thatsee in nature. Using tlg@gur’an
as his main resource, he writes many chaptersibdoks about nature, creation, and
the environment.

Concerning animals, he points out how bees giveongy and cows provide
us with milk and meat. However, Al-Ghazaly (19%nhphasizes that we must treat
these animals with kindness. For instance, witstseof burden, do not give the

beast too heavy a load because the animals alsovéasercy. Writers came after
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influence on Al-Ghazaly’s works, in his bo&8lome Glittering Aspects of The Islamic
Civilization, Siba'i (1984, pp. 136-137) mentions some lawatiag to the kind
treatment of animals made by Islamic legists:

1. The owner of animals should provide all the neddbese creatures,

2. The legists have prohibited people from puttingatgeburden on the beasts
than they can easily bear,

3. And if an animal oppresses another, it is nonsahgicthink of it and judge it
in human terms, and so no ‘criminal’ beast shalpbeished for this 'crime’.
However, its owner can be brought to account amapemsate for it, if it can
be proven that he has been careless in keepiranmsal properly secured and
restraining it from doing harm.

Al-Ghazaly (1994) encouraged the people to pla@dito protect the earth.
Furthermore, he directed the proper location ferttees to flourish, showing his
knowledge of ecology, even as early as the MiddjesA In teaching his students
about the earth, he would explain how a seed medlan the ground, watered by the
rain, how it is harvested and how to grind the deedake the seeds edible, etc.

Another aspect of Al-Ghazaly’s writings, which daminterpreted as an
ecological concept, is his attitude about spiritiatiplines. His method was simple.
First, learn about a good trait, such as generodiben go out and perform generous
acts. By continuing to do these generous acts, stvaggling with the soul, until his
nature conforms to the act, generosity then bec@asg (Al-Ghazaly in Winter,

1995).
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We can take this concept and apply to caring fimgthin the earth. If you
understand the value of conserving water and yaatige conserving it in all aspects
of life, then eventually you will be a water consaionist. This method is not
difficult if one accepts the validity of the behavbeing made a habit. In teaching
these habits to extend to eating, sleeping, drqketc., he guides parents to act
appropriately and be models for their children. réMspecifically, one who
overindulges in food and drink will fall prey tosgiases; thus, the ecology of the
body is affected as well. If one has already owkriged, he or she “should therefore
proceed a little at a time by eating progressiletg and less of his accustomed
nourishment.” (Al-Ghazaly in Winter, 1995, p.134lhus, if we carry this into our
current planetary problems, we can reverse thewsn gradually, with each
person being responsible for his or her own gratealction of negative habits.

In the 20 century some Western Muslim thinkers such as Hofma
(1993) states that Islam is the alternative. Hoffpike the other post-modernists in
this course, states that, “nature can be saveathyng less than a revolutionary
change of Western man'’s attitude as a consume®gp. Hofmann (1993) concludes
that “only when [Western man] sees himself, asdMllnslim does, a&bd (servant of
God) can such a revolution take place” (p. 96)e T@rm‘iabadah means that every
Muslim needs to operate with good intentions, spmep&very word and doing every
deed that God would approve, coming from withinplkeson’s heart. For Al-
Ghazaly (1951), the terfibadah is “conformity to the Sacred Law in commands and

prohibitions, in both word and deed” (p. 11). Gaymiyyah (1999), like Al-Ghazaly
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extends this term to worship “ as a comprehengxa that encompasses everything
that Allah loves and is pleased with, of both sterts and actions, (both) the
apparent and hidden” (p. 29).

From these readings one can see that Al-Ghaiig,Hoffman, had a strong
connection to the earth and to the teachings oQtméan. They both believe that
Islam’s commandments of the restrictions and ruleie placed on humans to
preserve the environment. Their concern with theewyaegetation, Earth, the animal
kingdom, and the atmosphere come directly fromvhislim faith.

In some of Al-Ghazaly’s books there are exampfesldhese ecological
concerns, which he then connects to everyday &esvi For example, using the
belief about the importance of planting trees, hghtorecommend that families take
good care of the trees where they live. Or he ntigie the Muslim concept of water
as the secret of life and was very specific, notireg urinating in a lake goes against
nature and to pollute the water is a sin. Prophgbhdimad said that, “any Muslim
who plants or cultivates vegetation and eats fiiprianother person, animal or bird,
eats from it will receive a reward for it form Alla(Bukhari, 2000).

In his booklhya’, Al-Ghazaly (1994) codifies many of these teachings an
organized format that any one person or family dauge as a daily guide. He was
very specific, listing such activities: how to waghur hands so as not to waste water,
how to eat in moderation because overeating i®nigtunhealthy, but wastes food

that someone else could eat. Al-Ghazaly (in Wirté87) states that,
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... the first trait to take control of [their childrewill be greed for food,;
they are to be disciplined in this regard, so tbatnstance, they pick up
food only with their right hand, says ‘In the naofeéGod’ when raising
it, eat from that which is nearest to them, anchoiostart eating before
others. They should not stare at their food ohatdther people present,
neither should they bolt it, but should chew itgedy; they should not
eat one mouthful after another without pause, gmmuld not get food
on their hand or their clothes, and they shouldisieghe habit of some
times eating nothing but bread so that they ddmok that the presence
of other kinds of food is inevitable. They sho(lie) made to dislike
eating large quantities by being told that thithes practice of animals,
and by seeing other children reproached for overgatr praised for
being well-mannered and moderate. They should men@menjoy

giving the best food to others, and encourage@ydifile heed to what
he eats and to be contented with its coarser \@sigip. 76-77).

Al-Ghazaly in his advice encourages parents tohtélaeir children that, “food
Is a means of maintaining health” (p. 80). He dates by mentioning one of the
Islamic jurisprudent, Al-Shfi’'l, who said

... never | been satisfied in sixteen years, becauda# stomach fattens

the body, hardens the heart, dulls the intellesters sleep, and renders

man lazy in worship. See, then, his wisdom in ematimgg the evils of a

full stomach and how he had deprived himself ofutary in favour of

diligence in worship; truly to act down on foodl® beginning of

religion (Al-Ghazaly in Faris, 1991, p. 60).

Al-Ghazaly also explains how to brush our teetthwithatural sticknliswak.
Alvares (1992) notes that commercial toothpast®tsnecessary for life. When
toothpaste is unavailable, the people in the conmiynean return to usingeem
sticks, mango or cashew leaves, or some otheralauixtures from ginger, charcoal
and salt. These noncommercial materials are @l available and were used long

before toothpaste was manufactured. Also it isegtiring any chemicals or factory

work or destruction of the environment. From Al-Galy’s (1996) point view, the
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natural stick is a very healthy way for cleaning eth. Furthermore, Al-Ghazaly
(1994) believed that being frugal with the resoargkthe earth is important as an
everyday consciousness.

Al-Ghazaly’s main contribution to Islamic family eciation is that he formed a
distinct connection between the religious tenetislaim and a way of life that
embodied ecology in an organized way. In additasnQrr (1992) points out in his
book both he and Al-Ghazaly believe that learningua ecology should start very
early in the home and should be made part of ewgriite, not something studied
separately, either as a separate subject in fagthatation, or as a separate part of

life, but rather necessary to sustain life.

Teaching Edu-Cology

Al-Ghazaly’'s concepts of ecology as a family respbility can be taken one
step farther. Islamic law and Al-Ghazaly’s expansof ecology can be applied to
contemporary environmental challenges. For parédmsyritings of Al-Ghazaly can
be guidelines for their own families. Children dareminded daily of the
importance of conserving water, following the rubd®ating as laid down by their
faith, and the use of ‘comida’ within the communitypth Muslim and non-Muslim.
Parents are role models for our children. If wste@avater, food, paper, etc. or treat
animals with harshness, so too will our childresrtethese un-ecological habits,

which are considered also immoral according to nfartlgs, in addition to the
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Muslim faith. . In addition, keeping the environmhetean and safe for others in the
community is part of his teachings

With Al-Ghazaly’s writings, parents and teachens czalize the value of
raising the children’s awareness through his cammebetween the Muslim faith and
every act performed in school. Whenever Al-Ghaaalvised teachers, he made the
analogy that the student is like your own child asdhe teacher, you are the parent.
If a teacher has embraced the environmental aridgical tenets of Islam, the
Qur’an, the Prophet Muhammad and the organized instnetd Al-Ghazaly, the
students will learn first at home, and then inghkool, and finally in college that
ecology is crucial to the sustainability of ourn@é& They will be in concert with their

religion, their faith, their community and theiogll home.

Al-Ghazaly’s Politics of Ecological Administration

According to Al-Ghazaly the foundation of politecthat state and religion are
twin concepts that cannot be treated separatedp@as in the West. Al-Ghazaly (in
Faris 1991, p. 40) states that,

...God has created this world in preparation forhteeeafter in order to
gather suitable provisions therefrom. If these mions were gathered
justly, dissensions would have ceased and thepjurients would have
become idle but since men have with greed gath#tveid provisions,
dissensions ensued and consequently the needrfagsstrate to rule
them arose. In turn, the magistrate felt the needafcanon with which
to govern the people. It is the jurisprudent, tHgugvho has the
knowledge of the rules of government and the methaldmediation
between the people whenever, because of their gtieeygl contend. He
thus becomes the teacher of the magistrates and ¢uide in
government and control that through their righte®ss the affairs of
men in this world maybe set in order.
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This quote demonstrates that Al-Ghazaly had a caragout
greed, and that greed is the opposite of ecolddperefore, the
magistrate is responsible for the market placethedair distribution of
provisions. “Caring for the environment falls withthe jurisdiction of
‘muhtasibfliterally], market inspector”’(Netton, 1992, p. 33; see also
Dien, 1992). However, Al-Ghazaly, believed thahtasibwas more
than a market inspector. (This position couldudel husbands, wives,
children, teachers, and students who advise ont@nahen something
or someone is in error. This includes mistakes@rtature or the
environment; for example, a parent’s mistreatinguaimal). What can
be seen is that Al-Ghazaly (1994) takes even th&t marrow of
definitions and expands it to include ecologicaliss. These post-
modernists are merely reflecting what Al-Ghazalpterabout many
centuries before. After defending threihtasibthe following section
will describe the duties and rights of timeihtasiband the way to apply
it to edu-cology.

The duties of thenuhtasibis, according to Al-Ghazaly, (1994) more like a

security guard for the environment, keeping it $eden other people who destroy it.

For instance, thenuhtasibwould tell the community where to place the tréms

shade and protection of the soil. He also encoukagied help the families to have

gardens, and policymakers to help farmers to gaad ffor the community. Another
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duty of this person is to make sure that commomwsh®, shared by the community,
are kept clean, and more important, that water lshoot be wasted.

This same position includes responsibilities towdrdildings. For example,
architecture in Islam has always been within anahtetting, reflecting ecological
equilibrium. Instead of air conditioning that reggs technology and all the ills that
technology can bring, Muslims built wind towersttiagere constructed to catch the
wind and to ventilate the house naturally (Nasr799

Al-Ghazaly (1994) also mentioned the weoasvashin,which is like a windows
without glass. These openings had narrow ledg#ésagsdhe streets would not be
narrowed. He spoke about the importance of notriguggarbage in the streets and
encouraged the shepherd not to kill the sheeparstiteet, so as not to dirty the street.
Al-Ghazaly was well aware of the community’s needhave clean, cool houses and
streets as part of the ecological balance (seefStmami, 1993).

In order for this to take place, theuhtasibneeds to be knowledgeable about
his community and should apply the “rules” withdiess. Therefore, this position
should serve as a model for the rest of the comiyywso that others can act within
similar ecological boundaries, expanding the conoépomida to everyone’s having
a role in the community. He also includes in leisponsibilities advising the
community to make sure there were merchants fogtioels and crafts needed by the
community. Al-Ghazaly (1994) also believed thatsthenerchants were necessary for

the functioning of each community.
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The role of themuhtasibobviously went beyond the narrow definition, and
was expanded to include a responsibility for thi'@rommunity, both socially and
ecologically. Ecology was built into the concegid probably was an unconscious
effort on the part of Al-Ghazaly to maintain balande lists five rights for the
muhtasib advising, admonishing, rebuking, threatening, pmdishing. He also,
includes women, children and students to be thelmesrof the security guard for
the environment in order to advice and admonisiteréstingly, that Al-Ghazaly
includes the woman asnauhtasibeven though women in medieval area had less
opportunity to participate in social and politieaitivities. Thenuhtasibis someone
like the king, in that he should be happy in se¢iegpeople in his community
working and playing and growing in ways that aréatance with nature.

During the time of Al-Ghazaly's life, he witnesst#t collapse of the Islamic
state and noted in his bos&lings’ Advicethat a king must not only serve justice and
equity himself, but also must command his followersdo so as well (Al-Khalaf,
1998). This would extend, then, to threihtasibbecause he is likened to a king. In
fact, Al Gahzali was a letter writer for kings. Aher one of Al-Ghazali's ecological
influence stems from this position as a letter evribr kings. He advised different
kings to help those who had no garden and meamgaoting their own food. If
somebody took the farmer’s land unjustly, the kahguld support this man until he
reach victory. In one story, Al-Ghazaly (1996) wstabout a King from India who

said that the king was happy when he saw thatubgsts were well-fed and lived
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good lives. This included having some chickensahbee the farms and farm animals
are a branch of my state.

Thus, we can see that ecology in Al-Ghazali's pective, had political
ramifications, extending throughout whole kingdonstate in which the people lived

in communities.
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The Importance of Edu-cology as part of “Comida”

In his booklhya Al-Ghazaly (1994) also emphasizes the prophetyinga
about not wasting food and taking care of our bedie feeding them good food. He
writes about the importance of doing things asaupgr eating, harvesting, praying,
and traveling. Children need parents to make alyafaimilies need other families to
make a community; a community needs other commasito make a country.
Inherent in this expansion from family to univelsethe idea of cooperation and
ecological balance.

According to Al-Ghazaly (1994), the world is conged of human bodies.
Each body is part of the world, and each body hasdsponsibility of maintaining
his or her part of the world, because we are alheoted. In this way, the ecological
balance depends on each and every person coogdtally, regardless of color,
gender or culture. This is part of what he callgsibitality.” He writes about
friendship and brotherhood, duties towards relatimeighbors and friends, both
Muslim and non-Muslim, and even slaves and servants

Part of Al Gahzali's contribution to comida is ldea that if we overeat, then
where is the food for the widows, the orphan, deddestitute. He reminds us that
God has commanded us to assist others in the cortynhess fortunate than we are
(Al-Ghazaly in Winter, 1995).

This quote from Al-Ghazaly's Book of Knowledge smarizes his ideas that

can be translated as comida:
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But man has been created in a way which makesivssible for him to

live all alone since he is unable to secure hislfad livelihood through

tilling, farming, bread-making, and cooking as wad manufacturing

clothes, building houses, or constructing tools dfirthese activities.

Man was, therefore, compelled to lead an agrarfarof co-operation.

(p. 143)

Another philosopher who reflects Al-Ghazaly’s copicef comida can be seen
in this quote: “The human species, which is thelesilof existent being in the
universe, needs both the aid of the other speoigshee cooperation of its own kind
to ensure the survival of the individual as weltlzst of the race.” (Tusi, 1964, p.
189). This idea of comida is also reflected inrgsrpost-modern writings, which
demonstrate his “search for humane forms of sdi@&alwhich] challenges us to
create new, post-modern, public commons.” Prakash47). All of these post-
modernists studied in this course seem to reflécAazaly’s concept of comida,
education, ecology, and how they are integratemledu-cology. We cannot do this

alone. We need one another.

Environmental Legacy

Humans need four basic things: to live, to lovelern, and to leave a legacy
in order to fulfill their needs and capacities. h€l need to leave a legacy is our
spiritual need to have a sense of meaning, purppsesonal congruence, and
contribution” (Covey, Merrill, and Merrill, 1994, @5).

When a man diess the prophetic saying mentions, “his acts canantend,
but three, recurring charity, or knowledge (by Wwhpeople) benefit, or a pious son,

who prays for him (for the deceased)’(reported hyshn, 2000). Thidadith has

26



been mentioned by Al-Ghazaly several times throughslhya’ (see Vol. 1. p. 19;
Vol. 4. p.336). Al-Zabidi (nd) in his commentarg 8l-Ghazaly’slhya’ said that,
the meaning of the word “man” in this tradition ludes both male and female. He
also explained that “recurring charity”, part oétRuslim legacy, includes
establishing a river, digging a well, and plantangalm tree (vol. 1, p. 174).

When one reviews Al-Ghazaly’s works, oner will fiticht Al-Ghazaly drew
the attention of educators and the educated torthertance of practicing knowledge
to leave a beneficial legacy. In his bobke Beginning of Divine Guidan¢£996),
Al-Ghzali encourages both masters and discipléake advantage of their time
wisely. He said that one must know that day ant@itriigve 24 hours and do not sleep
more than 8 hours. He said that it is enough ém&[20 years sleeping which is one
third of one’s life if he lived 60 years (p. 381).addition, this thinker linked too
much sleep with overeating, and therefore he adshesinot to eat much, or else you
will drink much, and then will sleep abundantlyybed the necessary 8 hours. Al-
Ghazaly (in Winter, 1995, p. 124). concludes thigtime is the most precious of
jewels, and constitutes a bondsman’s capital whickwhe trades; sleep, on the other
hand, is a [kind of] death, for when indulged ireteess it shortens one’s lease on
life”. This behavior, that is, not overeating, ashenking or oversleeping, is a form of
self-discipline, which practiced regularly, transi&into good habits and become part
of one’s (good) nature. These edu-cological gumbsliof Al-Ghazaly confirm his

concept of “recurring charity”, that is, the needdave a good legacy by leading a
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good life, which is our spiritual need to have asgeof meaning and contribution to

the world.

Summary
Throughout his entire life, Al-Ghazaly lived hisobagical beliefs according to

his Muslim faith, emphasizing economy in all thingsowever, there were some
areas that he overlooked, such as the importanicaraficrafts from a practical
viewpoint. Al-Ghazaly may sometimes has, some My#bservations, such as
writings that the good is to escape from the warld denial of the world. But at the
same time, he quotes tlairan with its tenets on moderation. Most of his teaghin
are common sense, but there is a small elemens efdrks that are questioned by
other thinkers that we must consider when we réadteAl-Ghazaly (See Al-
Khawajah, 1986).

Nevertheless, most of his work has been well aeckpy the Muslim faith and
many writers have used his writings in their owsei@ch. In later life, he established
a center where people could come and learn theeptgithat this thinker had
preached all his life. lbn Kathir (2000), the uehtial scholar in Islamic history,
noted that Al-Ghazaly built a “gorgeous garden”m&a house and held classes so
that his ideas would be passed along to the nexrggon. As we can see by the
writings of those who came after Al-Ghazaly (seerdferences), his influence is still

felt today among the people of the Islamic faittwadl as other believers in ecology.
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Many books mentioned this medieval thinker, becduis&leas have never really
gone out of style, just temporarily misplaced beseaof the seduction of technology.

The post-modern books also reflect his ideasdachiing children in schools.
The difference between the Islamic writings thatude Al-Ghazaly and the post-
modern writings is that the Islamic faith teaches £cology must start with the birth
of the child, and not wait for formal educationls@, the child learns ecology
gradually until it becomes habitual and a way f&. liin schools, too much of the
learning comes too late and from the outside. A&galy believed that the influence
of the parents on the early years of a child is Wkiting in stone. With Al-Ghazaly,
the concepts are internalized from childhood. Adddlly, any scientific knowledge
concerning nature cannot be separated from Al-GyiaZzelief in the verses of the
Qur’an and the sayings of the Prophet Muhammed.

“For the Muslim, however, scientific knowledgerafture will remain
inadequate as long as it does not take into coragida both the presence and the
content of the divine will.” (Al Faruqi, 1986, p23.) And this divine will, according
to Al-Ghazaly, necessarily included an ecologiahhce of the world. In the essays
by Berry (1990) and the chapter@rassroots Post-Modernishy Esteva, and
Prakash (1998) we are confronted with several qusaelating to recapturing,
regenerating or remembering our roots.

Just as Gandhi’s philosophy provides the broadlgleos for post-modern
politics, so too, does Al-Ghazaly’'s philosophy pd®/the broad shoulders on which

a post-modern view of ecology can stand. If humaols on earth is the most
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important role of all, according to Qutub, (198hen our responsibility as human
beings is to steward the earth in such a way tledeave a legacy to our successive
generations of an earth that is healed, that idctar, that is expressed in Al-
Ghazaly’s words, “The heart’s food is wisdom, kneglde and the love of God
(exalted is he!) (Winter, 1995, p. 35). Througlsaam, knowledge, and love we can
live in ecological balance with other creaturebgotpeople and the gifts of the

planet.
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